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Dissertation dated May, 1989 
The purpose of this study was to investigate the 
impact of culture on the self-concept of Black American 
males as compared to that of Black African males. 
Thirty-four Black American males and thirty-two 
Black African males participated in the study. The 
subjects were enrolled in the summer school session of 
a predominantly Black graduate university in the 
southeastern United States. Seven dimensions of self- 
concept were selected and measured using the Tennessee 
Self Concept Scale (TSCS; Fitts, 1965). These 
dimensions were Defensive Positive, General 
Maladjustment, Personality Integration, Psychosis, 
Personality Disorder, Neurosis, and Self-Criticism. 
A one-way Analysis of Variance (ANOVA) was used in 
analyzing the data for each dimension. The raw scores 
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were used in the statistical analysis and a 
significance level of .05 selected. 
The results indicated that statistically 
significant differences existed between Black American 
males and the Black African males in Defensive Positive 
and Psychosis as measured by the TSCS. No 
statistically significant differences were found in the 
other five dimensions of self-concept studied. 
The results of this study suggest that cultural 
differences between Black American males and the Black 
African males have produced differences in some aspects 
of the self-concept of the two groups. Therefore, the 
theoretical assumption that culture influences self- 
concept development in the Black male has been 
partially supported by the data. 
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The study of self-concept development is noted as 
being important in understanding an individual's 
psychological frame-of-reference. Hamachek (1985) 
followed the traditional theoretical sketch by 
regarding self-concept as the genesis of personality. 
That is, self-concept develops through a series of 
psychosocial stages out of which develops the 
individual's "total self". The total self involves 
one's feelings and ideas of the self along with how one 
is perceived by others. It also involves what 
experiences one encounters during the developmental 
stages. This same literature that stresses the 
importance of psychological well-being through self- 
concept development disregards mention of the Black 
male. 
In recent literature, however, there have been 
attempts to provide data concerning the Black male and 
his self-concept development. Hilliard (1985) 
suggested that an examination of the Black male's 
history is a clue to understanding this development. 
It is also a possible focus for improved counseling 
techniques. Hilliard further stated that this history 
should be traced back past the immediate family to 
Africa where the world's beginnings orginated. 
This African historical perspective has been 
disclaimed by many Black Americans because of the 
negative connotations placed on it by White society 
(Freidman, 1969). Freidman viewed one's self-concept 
as being formed by self-images in conjunction with how 
one is seen by others. Friedman also suggested that 
the dominant and hostile majority culture, in the 
United States of America, has projected negative images 
onto the Black male. This projection caused the Black 
man's image of himself to be distorted. 
Consequently, the Black male's history has been 
stripped from him and the Black male has no source to 
which to relate his identity. Thus, the Black man has 
been forced to act out very negative stereotypes. 
However, with the upsurge of the Civil Rights Movement, 
Blacks are no longer shadowed in White American 
societal images and stereotypes. Therefore, Blacks 
have begun to develop some positive images of their own 
(Barnes, 1972). 
During the Civil Rights Movement, Banks (1972) 
suggested that Blacks showed a refusal to continue to 
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be labeled, defined, and manipulated by the White 
majority and demanded that laws be enacted to reflect 
equality for all people. This was accomplished through 
sit-ins, protest marches, Freedom Rides and riots 
whenever the method was deemed appropriate. This era 
was denoted as the beginning of a mass display of 
positive self-concept in Black American people in 
general. Banks admitted, however, that Blacks in some 
ways may have always had a positive self-concept. For 
instance, during slavery the "Uncle Tom" types showed a 
love of self in their ability to survive no matter what 
the cost. However, their survival techniques might 
have been misunderstood by Whites and criticized by 
other Blacks. 
Racial oppression in America continues to be an 
experience shared by all Black Americans and 
particularly by the Black American male (Staples, 
1978). The Black American male's self-concept is thus 
affected by society's racist mode of operation. He is 
consistently and systematically discredited and limited 
in opportunity (Wilkinson and Taylor, 1977). 
Few studies indicated modes of coping with this 
stigmatization among Black American males (Taylor, 
1981). Hence, a major void in the research is in the 
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area of individual coping patterns of Black American 
males, and a major research task is to develop a 
theoretical framework upon which treatment for 
emotional or mental disorder could be based. 
The role of Western culture in the self-concept 
development of the Black male has been recognized. It 
has been found that Black Africans have viewed Black 
Americans as products of the Western culture. Baldwin 
(1963) stated that Western Blacks have been taught to 
despise themselves because they did not fit the "idea" 
of the White American majority. They were taught that 
Africa is the "Dark Continent" and that they have been 
enlightened by being brought to America. The projected 
negative images of Africa and Africans have been 
reinforced through the media, schools, and movies. In 
movies, Africans have been portrayed as jungle savages, 
inferior fighters, and polygamists. Black Americans 
refused to identify with these images and some 
denounced their heritage altogether (Friedman, 1969). 
For the Black American male, the reestablishment 
of Africa as a positive source of his history has 
contributed to transforming the negative identity to a 
positive identity (Lipton, 1963). Hilliard (1985) 
stated that the Black American male is a product of 
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Africa and should be exposed to its true history. The 
Black African male is born into Africa surrounded by 
his own pre-existing culture and history. 
Consequently, the development of self-concept of 
the Black American male and the Black African male is 
rooted in and around his environment. This development 
involves the socialization process. Lipton (1963) 
stated that one's background has a direct effect on the 
development of self-concept. The key to counseling the 
Black male then is to understand him culturally and 
historically (Hilliard, 1985). 
Statement of the Problem 
An extensive search of available literature on 
self-concept development has uncovered very little 
research on the Black American male self-concept. 
Research on the Black African male self-concept is 
almost nonexistent. 
Much has been predicted, and speculations abound 
about the Black population with reference to reasons or 
explanations for certain behavior patterns within this 
group. However, there is little evidence which 
actually substantiates the claims. 
The unwillingness of the dominant elements of 
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society to risk establishing a historical framework for 
counseling the Black male has left professionals 
without necessary training tools. Therefore, the 
psychological needs of this group cannot be addressed 
fully (Hilliard, 1985). 
The investigator aspires to generate useful data 
on the complex question of the role of cultural 
background in the development of the self-concept among 
Black males. 
Purpose of the Study 
The purpose of this study is to examine the 
assumption that the Black male self-concept is 
influenced by culture. An additional purpose is to 
identify major characteristics of the self-concept of 
the Black American male as compared to that of the 
Black African male. 
Major Question 
Is there a significant difference in self-concept 
between Black American males and Black African males? 
Specific Questions 
Using the widely accepted Tennessee Self Concept 
Scale (TSCS; Fitts, 1965), the following specific 
questions emerge: 
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1. Is there a significant difference in Defensive 
Positive between Black American males and Black 
African males? 
2. Is there a significant difference in General 
Maladjustment between Black American males and Black 
African males? 
3. Is there a significant difference in 
Personality Integration between Black American males 
and Black African males? 
4. Is there a significant difference in Psychosis 
between Black American males and Black African males? 
5. Is there a significant difference in 
Personality Disorder between Black American males and 
Black African males? 
6. Is there a significant difference in Neurosis 
between Black American males and Black African males? 
7. Is there a significant difference in Self- 
Criticism between Black American males and Black 
African males? 
Statement of Hypotheses 
The following null hypotheses were tested at the 
.05 level of significance: 
1. There is no statistically significant 
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difference in Defensive Positive between Black American 
males and Black African males. 
2. There is no statistically significant 
difference in General Maladjustment between Black 
American males and Black African males. 
3. There is no statistically significant 
difference in Personality Integration between Black 
American males and Black African males. 
4. There is no statistically significant 
difference in Psychosis between Black American males 
and 3lack African males. 
5. There is no statistically significant 
difference in Personality Disorder between Black 
American males and Black African males. 
6. There is no statistically significant 
difference in Neurosis between Black American males 
and Black African males. 
7. There is no statistically significant 
difference in Self-Criticism between Black American 
males and Black African males. 
Definition of Terms 
Black African; an individual who is indigenous to 
one of the African countries by birth. 
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Black American: an individual who is indigenous 
to the United States of America by birth. 
Culture: a way of life, established by a group 
of human beings, that is impartable from generation to 
generation (Webster's Ninth New Collegiate Dictionary, 
1988). For the purposes of this study, culture refers 
to Black American culture or Black African culture. 
Defensive Positive: The 29-item dimension of the 
TSCS (Fitts, 1965) that refers to the degree to which 
an individual is overly sensitive to criticism. It is 
operationally defined by an individual's score on a 
scale of the TSCS. 
General Maladjustment: The 24-item dimension of 
the TSCS that relates to an individual's ability to 
establish a relationship with his/her environment which 
will satisfy needs (Fitts, 1965). It is operationally 
defined by an individual's score on a scale of the 
TSCS. 
Neurosis: The 27-item dimension of the TSCS that 
distinguishes neurotic persons from other groups 
(Fitts, 1965). It is operationally defined by an 
individual's score on a scale of the TSCS. 
Personality Disorder : The 25-item dimension of 
the TSCS that refers to the presence of weaknesses or 
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defects in personality (Fitts, 1965). It is 
operationally defined by an individual's score on a 
scale of the TSCS. 
Personality Integration; The 25-item dimension of 
the TSCS which determines whether or not a person has a 
level of adjustment that is "better-than-average" 
(Fitts, 1965). It is operationally defined by an 
individual's score on a scale of the TSCS. 
Psychosis; The 23-item dimension of the TSCS 
which distinguishes psychotic persons from other groups 
(Fitts, 1965). It is operationally defined by an 
individual's score on a scale of the TSCS. 
S e_l f_-(Z° H£££_t : the cognitive evaluation of 
oneself. It is operationally defined in terms of 
scores on the Defensive Positive Scale, General 
Maladjustment Scale, Personality Integration Scale, 
Psychosis Scale, Personality Disorder Scale, Neurosis 
Scale, and Self-Criticism Scale of the TSCS (Fitts, 
1965). 
Self-Criticism; The 10-item dimension of the TSCS 
that refers to an individual's ability to accept 
negative concepts about himself/herself (Fitts, 1965). 
It is operationally defined by an individual's score on 
a scale of the TSCS. 
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TSCS; Tennessee Self Concept Scale (Fitts, 1965). 
Significance of the Study 
A review of the literature has strongly indicated 
the need for additional study of the Black male self- 
concept. The paucity of research in this area suggests 
that the results of this study should contribute some 
useful data to support existing professional notions 
concerning the Black male self-concept. 
In addition, the results of this study might help 
correct some misconceptions concerning the Black male 
self-concept. The results could also provide research 
data for mental health practitioners, educators, and 
other professionals involved in counseling the Black 
male. 
Scope and Delimitations 
1. All the subjects in this study were students 
enrolled in a predominantly Black graduate school in 
northern Georgia during the 1988 Summer semester 
session. The results of this study should not be 
generalized to other dissimilar groups and conditions. 
2. The population was limited to a select group 
of Black American and Black African males. 
3. This study was limited to the Black African 
males in the United States of America. 
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Chapter II 
REVIEW OF RELATED LITERATURE 
This chapter contains a review of pertinent 
literature related to various aspects of the Black 
American male self-concept and the Black African male 
self-concept. 
The literature is divided into two subsections: 
(1) cultural factors related to self-concept 
development; and (2) the Black American male and Black 
African male self-concept. 
Cultural Factors Related to Self-Concept Development 
The self-concept can be viewed as a key element in 
one's development and is, possibly, the basis on which 
an individual's behavior may be studied and understood. 
In this respect, research must first focus on self- 
concept development and what factors affect this 
development. 
It is not possible to pinpoint precisely when one 
acquires a concept of self. However, certain factors 
can be associated with its development. Jersild (1952) 
encompassed many areas when he described the self as 
including a person's attitudes, commitments and values. 
He further described the self as constituting a 
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person's inner world as opposed to an outer world made 
up of other people and things. 
Lerner and Spanier (1980) proposed that in the 
formation of identity, one must be comfortable with 
oneself. Only then can one be comfortable with others. 
This description is the meaning of self-esteem. At 
this point, it should be noted that the terms self, 
self-concept, self-image, and self-esteem have been 
used interchangeably in this paper. 
Erikson (1963) incorporated the development of 
self-esteem as one of the necessary components in the 
formation of identity in his psychosocial stage theory. 
Erikson stated that after each stage, self-esteem is 
confirmed which leads to the development of a defined 
personality in which the person feels comfortable. 
Long (1983) explained that self-esteem may be 
enhanced by a supportive family, friends or other 
sources. It could also be enriched through one's 
intimate relationship with a member of the opposite 
sex. Thus, the environment could be deemed as an 
important factor in the development of the self- 
concept . 
The self-concept can basically be described as how 
one sees oneself or what one thinks about oneself. 
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These thoughts and ideas come from a conglomeration of 
life experiences. A person reacts to stimuli in the 
environment based on his/her own life "theories". 
Psychologists propose that an individual is constantly 
striving to be behaviorally consistent with his or her 
self-concept or "self-theories". These self-theories 
are attitudes and feelings about which the person feels 
comfortable. Thus, people's behaviors are governed by 
the manner in which they perceive themselves. 
One way of understanding self-concept development 
is to look at the ego and the self as interchangeable 
terms. The self is said to be the sum total of all 
that a person is, and the ego is an enhancement of the 
self. Hamacek (1985) described the psychosocial 
genesis of the self as beginning through four primary 
input channels: auditory cues, physical sensations, 
body image cues, and personal memories. Auditory cues 
are what a person hears. Physical sensations involve 
such interactions as being tenderly held versus being 
roughly held and being stroked versus being spanked. 
Body image cues are what is seen, touched, and explored 
on the body. Personal memories are a collection of 
early life experiences whether positive or negative. 
In this early beginning of the self, one begins to 
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make distinctions between oneself and the environment 
through cues. The person becomes aware of the self and 
the image that it projects. Through this awareness 
comes an understanding of the outside world. Other 
attributes that combine to form self-concept are 
physical, social, emotional and intellectual 
attributes. The functions of thinking, perceiving, 
remembering, and performing interact with these 
attributes. This interaction leads to the development 
of self-concept. The way one sees oneself and how 
he/she really is may be called personality (Hamachek, 
1985). 
Barnes (1972) credited the Civil Rights Era as 
being responsible for the emergence of Black 
consciousness. Development of the self-concept in 
Black people involves the family, the community and 
society. Until the Civil Rights Movement in the 1960s, 
Black identity was almost nonexistent. White society 
had forced its beliefs, values and ideas on Blacks 
through several generations causing them to almost 
abandon their heritage. What Blacks did was to grasp 
what was left of the community and family and force 
their way out of this White societal bondage. 
Erikson (1963) stressed the importance of society 
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and environment as they affect the self. The self- 
concept arises from a person's interaction with family, 
peers and other members of society. These factions 
impose values, attitudes and beliefs on the person; and 
the person, in turn, assumes a role that is acceptable 
to society. Thus, the person becomes a sort of 
reflection of these societal attributes. Cooley (1956) 
called this image the "looking glass" self. The 
reflection is comprised of how others see the person, 
how the person imagines others see him/her, and how the 
person sees himself/herself. 
A person sometimes projects a distorted picture of 
himself/herself whereas he/she appears to be "well- 
adjusted" when, in actuality, he/she is not. 
Chordorkoff (1954) termed this as "defensiveness". The 
better adjusted person exhibits less defensive 
behaviors. The person's description of self and 
description of him by others are highly consistent; 
and, therefore, there is less reason to be defensive. 
Once a person's self-concept is fully developed, 
it generally remains stable when challenged. Pilisuk 
(1962) found that when a person's favorable self-image 
is criticized that image remains intact through use of 
a variety of rationalizations. However f certain 
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conditions can bring about changes in the self-concept. 
Bergin (1962) experimented with self-evaluations 
involving masculinity. He found that when the 
subject's self-rated masculinity was discrepant with 
the view by others, the subject changed self-ratings to 
closer resemble the ratings by others. Other research 
suggested that self-concept does not develop throughout 
life and some aspects of such self-discovery remain 
constant. Lewis (1977) observed children aged nine to 
twenty-four months when placed individually in front of 
a mirror. The older the child, the more the child 
responded with a sense of self-awareness. However, 
these and similar results have been attributed to 
environmental factors (Klausner, 1953). The same study 
performed in a laboratory setting would yield varied 
results if conducted in a natural setting. 
Videbeck (1960) gave credence to the "reflection" 
theory which states that if people are respected and 
accepted for what they are by others they tend to 
acquire positive attitudes about themselves. If one is 
rejected and belittled, one tends to develop 
unfavorable se1f-attitudes. Thus, one's self¬ 
conceptions appear to be determined, to a degree, by 
others. 
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Erikson (1968) stated that adolescents clarify 
their identity by projecting their self-image onto 
others and seeing these images reflected back. The 
adolescent, in Erickson's view, tries several different 
"reflections" until the most comfortable one is found. 
During this stage, the self-concept undergoes great 
disturbance and change. Simmons, Rosenberg and 
Rosenberg (1973) found that the most disturbance of 
self-concept occurred in early adolescence (children 
between the ages of twelve and fourteen). The 
adolescent becomes more self-conscious and his/her 
self-esteem decreases. 
In later adolescence, individuals become more 
aware of how others perceive them. Here, again, 
environmental factors play major roles in triggering 
adolescent disturbances. For instance, a twelve-year 
old youngster in junior high school has been shifted 
from the relatively protected environment of elementary 
school. In elementary school, there is, generally, one 
teacher and one set of classmates in one room. In 
junior high school, an individual may be exposed to 
several different teachers and to different classmates. 
This change represents a more impersonal type of 
atmosphere. 
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The environment, as it affects self-concept 
development, can take on a broader perspective. 
Adolescents, in the United States and in other 
countries, go through some kind of "puberty rites" or 
initiation from childhood to adulthood (Schiamberg, 
1969). For North Americans, the transition is not as 
pronounced as it is in other cultures. The adolescent 
is provided with inconsistent messages about when to 
stop being a child. Other cultures have initiation 
ceremonies to symbolize the transition from childhood 
to adulthood. This, in itself, makes the period less 
disturbing (Dragastin, 1975). 
The controversy regarding the difficult adolescent 
years stems from the fact that North American society 
projects adolescence as being a disturbing period. 
Therefore, the adolescent reacts to that idea (Offer 
and Offer, 1975). 
Underlying the many elements involved in self- 
concept development is the view one has of oneself. 
This view comes about through trial-and-error over a 
period of time. The mature personality has developed a 
positive self-conception which is generally resistant 
to change. Self-views are subject to change depending 
on the situation. Maracek and Mettee (1972) found that 
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self-esteem could be manipulated regarding success 
behavior depending on the behavior projected onto the 
individual. 
Banks (1972) stated that the Black American has 
never been able to validate his identity through 
others. The White majority established an "ideal self" 
which was synonymous with Caucasian characteristics. 
The Black American is then faced with a society that 
tells him/her that everything that is Black is bad. 
This societal rejection has a negative effect on self- 
concept development of the Black American. 
Banks (1972) further targeted White racism as the 
main cause of the Black child's deflated self-image. 
The racial attitudes would need to cease if the Black 
child's self-concept is to be enhanced. The Black child 
would need to be provided with new "significant others" 
as role models. Freidman (1972) suggested that the 
method for accomplishing this would be closer identity 
with the Black African heritage. Friedman's position 
is based on the contention that Africa is probably the 
key to the Black American's heritage. 
Friedman (1972) further stated that the 
identification of the Black American with Africa would 
positively influence the Black self-concept by 
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providing a history and role models. The "reflection" 
that the Black American has would then improve his 
self-image. 
The Black American Male and Black African Male Self- 
Concept 
The United States of America consists of two 
dominant groups: White Americans and Black Americans. 
Black people differ in shades of skin color but are 
somehow classified together in America no matter what 
the heritage and are usually treated the same by the 
remainder of America. Persons belonging to the same 
"color" group also tend to categorize each other. 
Black Americans have been looked upon by White society 
as inferior human beings (Barnes, 1972) and this 
negative projection may be responsible for the 
development of negative self-concept. 
White American attributes were, supposedly, the 
ideal (Barnes, 1972) and thus White society was the 
"looking glass" for Black Americans. 
Baldwin (1963) suggested that the Black American 
has been thrust into an era of confusion by being 
taught to follow guidelines of one society while 
struggling to maintain another. Black Americans were 
not positively reinforced as individuals with a 
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separate identity. Black people are taught that "the 
world is white and they are black" and are, therefore, 
controlled by the laws governing this society. It is 
difficult to grasp the particulars of Black identity 
for this reason. 
The missing link in Black identity may be rooted 
in Africa (Freidman, 1969). The ancestors of Black 
Americans, as history has it, were forcibly brought to 
America. It would then seem that the roots of Black 
identity can be traced to Africa. However, the Black 
American was somewhat deprived of this ancestry. Thus, 
the American Black is said to be "made in America". 
After years of being described as subhuman, Black 
Americans have all but lost a 'sense of self', being 
deprived of religion, culture and way-of-life and being 
taught to hate themselves (Baldwin, 1963). 
Black Americans, however, have been reported to 
somehow emerge with a reasonably healthy self-concept 
even with their negative projections. Morland (1966) 
suggested that the idea that Black Americans have 
negative self-concepts has been overemphasized by 
researchers who expected to find Black American self- 
concept to be negative. Other efforts to degrade the 
Black race can be found through language. Racial 
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prejudice is intensified through the English language 
by use of phrases such as "dark horse" and "black 
sheep", both of which have negative connotation 
(Podair, 1967). 
Racial prejudice is also reportedly responsible 
for shaping the history of America (Banks and Grambs, 
1972). The Black American's continuing struggle to be 
treated equally has been met with rejection. Even the 
laws of the land appear to perpetuate this inequality. 
The Black American nevertheless remains determined to 
achieve a sense of dignity and to create a positive 
identity. 
The establishment of identity for the Black male 
has been a consistent struggle. Aronson (1972) stated 
that this group has always had to face negative 
stereotypes. Aronson further stated that observing 
behavior as being stereotypical of a certain group does 
not allow for individual differences. Aronson also 
pointed out that most stereotypes are invalid, and 
merely hearsay or, are generated cognitively as ways of 
justifying prejudices. These stereotypes can 
negatively affect self-esteem. 
Williams and Byars (1968) concluded that negative 
self-esteem in the Black person, as in others, is 
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rooted in the evaluations of others. In their study of 
self-esteem in Black adolescent students involved in 
the transition of school integration, Williams and 
Byars found that the students showed low self- 
confidence, confusing self-identity and were defensive 
in their self-descriptions. 
Wolkon (1971) suggested that negative self- 
identity for minority group members might be rooted in 
negative group identification. Wolkon conducted a 
study to determine if Black American subjects were more 
likely to identify positively or negatively with 
African ancestry. The study indicated that Black 
males were more likely than Black females to identify 
with African heritage. In relating this identity 
verification with achievement, Wolkon found that those 
subjects identifying themselves as Americans achieved 
higher scores than those identifying themselves as 
African. Thus, one can speculate that the negative 
images associated with African heritage might have 
caused the subjects to exhibit a poor self-image. 
McGee and Johnson (1985) stressed that the Black 
person's feeling of physical unattractiveness comes 
from the color-caste system which has been dominant in 
American society. They further stated that Blacks are 
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pressured to conform to negative stereotypes such as 
being good athletes or dancers. The negative 
stereotype is a major factor in low self-esteem in this 
group. Though the subjection of Blacks to negative 
stereotypes has proceeded throughout history, Blacks 
had no real way of knowing the stereotypes were false 
(Ungar, 1985). 
Barca (1976) stated that the negative self-image 
is also perpetuated within the Black race by Africans 
who protest that Black Americans are not Africans, by 
not being born in Africa. Furthermore, Black Americans 
are searching for a past, while Africans are searching 
for a future. However, some evidence has indicated 
that the negative self-image of the Black person was 
not being suppressed by the Black American or Black 
African, but by the European American. 
Kunjufu (1984) noted that there is a conspiracy by 
European Americans to destroy Black boys because they 
pose the greatest threat to White supremacy. According 
to Kunjufu, it is during the African American boy's 
childhood that American racism and oppression cripple 
the male so that when the Black male reaches 
adulthood, he is politically, socially, and physically 
impotent. This, in turn, has a negative effect on the 
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Black male's image of "self". 
Another factor that is said to affect the self- 
image is socio-economic status. Weiner and Murray 
(1963) contended that the lower socio-economic parent 
was less likely to encourage his/her child to attend 
college. This may cause the child to have a lower 
level of aspiration than a higher socio-economic child. 
The socio-economic factor is deemed important because 
minorities are assumed to represent a high percentage 
of the lower socio-economic population. The helping 
professional is then left with the task of encouraging 
the child to develop higher levels of accomplishment. 
Black students at the college level are also in 
need of encouragement (Edmunds, 1984). This literature 
pointed to the student's main concerns as being 
personal, interpersonal, academic, environmental, 
financial, and career concerns. The ultimate goal, in 
studying these areas, was to aid in the development of 
programs that would assist the Black student in 
reducing stress. 
Adelegan and Parks (1985) conducted a study 
focusing on the problems that African students might 
have in attending an American university. The most 
noted areas of difficulty were academic problems, 
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interpersonal problems, psychological problems, 
financial problems, climatic problems, and food 
problems. The study concluded that helping 
professionals interested in aiding African students in 
making the transition from their country to the United 
States should assist in the formulation of transition 
programs. Black Africans continue to be dispersed 
outside the country of their birth for various reasons, 
in addition to education, including striving toward 
economic gain, religion, war, or political situation 
(Mbye, 1986). 
The family unit of the Black African family 
differs from that in the United States (Dennis, 1970). 
The literature pointed out that at the base of society 
is a close-knit family structure which includes the 
man, his wife and children, brothers and their 
families, and sons and wive's children could make up a 
typical family structure (Dennis, 1970). Whereas, in 
the United States, the Black American family has 
undergone the transition from being sold and separated 
into slavery, to the reconstruction of the family unit. 
Warfield and Marion (1985) suggested that the 
Black male in America particularly does not hold an 
enviable position in society. Life expectancy is less 
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for Black males than for white males and access to 
equal opportunity in the workplace is limited. More 
Black American males are in mental hospitals, 
chemically dependent, and committed to the judicial 
system. Black adolescent males have a consistently 
high unemployment rate, and Black females are more 
likely than Black males to advance in the business 
circle. 
Warfield and Marion (1985) suggested that 
counselors or helping professionals must eliminate 
their own stereotyped thinking. They also must use 
their knowledge of different cultural groups to 
predetermine the individual's role in society instead 





This chapter contains discussion of the research 
design, selection of subjects, instrumentation, 
procedures for data collection, data processing and 
analysis, assumptions, and limitations. 
Research Design 
The ex post facto research approach was utilized 
in the present study. 
The independent variable in the present study, 
was culture which is an attribute variable, meaning 
that the subjects possessed this characteristic before 
the study was begun. The researcher was unable to 
manipulate the independent variable. The investigator 
could only observe the effect that the independent 
variable had on the dependent variable. The dependent 
variable in this study was self-concept, which 
translated into scores on seven constructs measured by 
the Tennessee Self Concept Scale (TSCS; Fitts, 1965). 
The Analysis of Variance (ANOVA) was the 
statistical procedure that was used in the present 
study because of its appropriateness to the 
interpretation of the data. There was one independent 
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variable (culture) which had two levels (Black American 
and Black African). There were seven dependent 
variables which constituted the seven dimensions of the 
TSCS. The dimensions yielded score data. The one¬ 
way between-subjects ANOVA does not require an equal 
number of subjects. For the above-mentioned reasons, 
the present study met the criteria for one-way ANOVA 
for a test of significance (Linton and Gallo, 1975). 
The present research involved determining if 
significant differences exist between the self-concept 
of the Black American male and that of the Black 
African male. 
Selection of Subjects 
A list of all male students who were enrolled in 
the summer semester of graduate school at a 
predominantly Black university was obtained from the 
registrar's office by the investigator. From the 
original list, another list was constructed by the 
investigator which contained only the Black American 
male and Black African male students. 
A random sampling procedure was utilized to obtain 
a list of 100 Black males. This list consisted of 50 
Black Americans and 50 Black Africans. 
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The sample consisted of Black American and Black 
African males who agreed to participate in the study. 
Of these, 32 Black African males and 34 Black American 
males responded. 
The profile, describing the major demographic 
characteristics of the participants, is shown in Table 
1. 
Instrumentation 
Measurement of Self-Concept. The self-concept is 
a difficult construct to measure as is any construct 
which relies on self-report responses (Wylie, 1974). 
The subject's responses may be influenced by how he 
feels he is expected to answer, by situational and 
methodological factors and the subject's tendency to 
not be completely truthful. 
Wylie (1974) also reported that instruments used 
in measuring self-concept may not be evaluated 
properly. Accurate or consistent information and 
descriptions of these instruments seem lacking. The 
potential examiner may have difficulty finding sources 
which give specific instructions for subjects and no 
rationale is given regarding item choice. Therefore, 
it may be difficult to make inferences as to the 
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Table 1 
Demographic Profile of Subjects 
Source American 
(n = 34) 
% African 
(n = 32) 
% 
Years in U.S.A. 
From Birth 23 67.65 0 0 
1-3 years 0 0 17 53.12 
4-6 years 0 0 3 9.38 
7-10 years 0 0 10 31.25 
11 years or more 11 32.35 2 6.25 
Age 
17 - 24 8 23.53 4 12.5 
25 - 35 15 44.12 20 62.5 
over 35 11 32.35 8 25 
Marital status 
Single 17 50 21 65.62 
Married 11 32.35 10 31.25 
Separated/Divorced 6 17.65 1 3.13 
Note. Of the 32 Black African males, 8 (25%) are naturalized 
citizens of the U. S. A. and 20 (62.5%) have family members in 
the U. S. A. 
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variables which may be affecting subject responses. 
There is also the problem of validity and reliability. 
In many cases, instrument validity is assumed based on 
face validity. Reliability falters when no stability 
on re-test is indicated. 
A particularly sensitive area that must be 
examined in choosing an instrument for a study 
involving self-concept measurement is the 
appropriateness to population. The instrument would 
need to fit the age group and cultural background of 
the subjects. The findings of a study, evaluating the 
effects of sex, race, and social class on the self- and 
ideal- self-ratings of adolescents, indicated that the 
three variables had to be controlled for in considering 
self-concept (McDonald, 1968). In a similar study by 
McDonald and Gynther (1965), Black and White high 
school students from segregated schools were asked to 
report parental occupations as a determinant of social 
class. This was done so as to determine the effects 
of sex, race and social class on self- and ideal- self- 
concepts. Results of the study indicated that sex and 
race influenced the results but social class was not 
found to have an effect. 
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In order to identify an appropriate instrument for 
this study, available data on several instruments were 
reviewed. Instruments reviewed included the 
Rosenberg's Self-Esteem Scale (Rosenberg, 1965); the 
Adjective Check List (Gough and Heilbrun, 1965); and 
the Tennessee Self-Concept Scale (TSCS; Fitts, 1965). 
Of these, the TSCS was selected as it represented one 
of the most valid and reliable instruments that 
purports to measure the adult's self-concept. 
The TSCS. Smith (1960) stated that most self- 
concept measures yielded scores on a value continuum 
that were either positive or negative even though 
research indicated that the "self" was comprised of 
more than one evaluative dimension. This problem was 
not present with the TSCS. Fitts (1965), pointed out 
that with the variables that affected self-concept, the 
TSCS accounted for each one since it had been 
administered over such a wide spectrum. Even with 
their many individual differences, people still share 
common characteristics which allow for consistent self- 
concept measurability through use of the TSCS. 
Clark (1981) utilized the TSCS in a study of self- 
concept in Black and White college students. The 
report from the study indicated intergroup differences 
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in scores among the Black students depending on class 
status. However, there did not appear to be a 
significant difference between the Black students' and 
the White students' ratings when the sample limitations 
were considered. This lent credence to Fitts' (1965) 
theory that the TSCS could be used with all 
populations. The TSCS also seemed appropriate for use 
with healthy or maladjusted people (Shertzer and 
Linden, 1979). 
The TSCS is a standardized Likert-type instrument 
consisting of a five-point scale ranging from 
"completely true" to "completely false". The scale was 
normed from a broad-ranged population which included 
626 individuals of both sexes, diverse ethnic 
backgrounds (equal number of White and Black subjects), 
and who were from various parts of the United States of 
America. The sample ranged in age from 12 to 68. 
There were representatives from all educational, 
economic, and social levels (Fitts, 1965). 
The TSCS consists of 100 items. Ninety of these 
items are self-descriptive statements related to 
various dimensions of the self-concept. The remaining 
10 of these statements are related to self criticism. 
The Clinical and Research Form of the TSCS (Fitts, 
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1965), used in this study, consists of six empirical 
scales derived from the 100 items that make up the 
instrument. These scales are the Defensive Positive 
Scale, General Maladjustment Scale, Psychosis Scale, 
Personality Disorder Scale, Neurosis Scale, and the 
Personality Integration Scale. 
The Defensive Positive Scale consists of 29 items 
and measures defensiveness. The General Maladjustment 
Scale consists of 24 items and differentiates between 
psychiatric patients (psychotic, neurotic, and 
personality disorder groups) and non-patients. The 
Psychosis Scale consists of 23 items which make 
distinctions between psychotic patients and other 
groups. The Personality Disorder Scale consists of 27 
items which make distinctions between persons with 
defects in personality and other groups. The Neurosis 
Scale consists of 27 items which make distinctions 
between neurotic persons and other groups. The 
Personality Integration Scale consists of 25 items and 
represent the degree to which one's level of 
adjustment is "be11er-1han-average" . The Self- 
Criticism Scale consists of 10 items which indicate a 
person's ability to accept negative concepts of 
himself/herself. This scale also shows how critical 
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the person is in his/her self-report. 
A demographic data questionnaire (see Appendix A), 
designed by the investigator for the purposes of this 
study, was completed by each subject. The 
questionnaire solicited the following demographic data: 
citizenship, place of birth, present residence status, 
age, marital status, and subject's family residence. 
The purpose of the demographic data was to describe the 
participants. 
Procedures for Data Collection 
The following statements summarize the procedures 
used in implementation of this study: 
1. Permission was requested and obtained in 
March, 1988 by the investigator from the appropriate 
university authorities to conduct the study with its 
students (see Appendixes B and C). 
2. A list of all male students, who were enrolled 
in the summer semester of graduate school, was obtained 
from the registrar's office. 
3. A random sampling procedure was utilized to 
obtain a list of 100 Black males. 
4. In order to collect the data, a time schedule 
was formulated. This schedule consisted of six 
39 
separate group sessions, spread over a two-week period, 
to accommodate varying individual schedules. 
5. Each potential participant received a letter 
(see Appendix D), introducing the study and inviting 
him to participate in the study. 
6. The demographic data questionnaire and the 
Tennessee Self Concept Scale were administered to each 
subject in one of six group sessions by the 
investigator. 
7. The data collection phase was completed in 
mid- July, 1988. 
Data Processing and Analysis 
All data for this study were collected by the 
investigator. 
The statistical procedure used in analyzing the 
data in this study was one-way Analysis of Variance. 
Assumptions 
1. It was assumed that the self-concept of the 
Black American male can be assessed by the TSCS. 
2. It was assumed that the self-concept of the 
Black African male can be assessed by the TSCS. 
3. It was assumed that the self-concept of the 
Black African male is not significantly influenced by 
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exposure to the American culture. 
4. It is assumed that Black males are basically 
the same regardless of their place of birth. 
5. It is assumed that Black American culture and 
Black African culture are not one and the same 
culture. 
Limitations 
1. The instrument for the present study is a 
self-report scale. It is possible that responses on 
certain items on the scale may not be truthful. 
2. Subjects for the study were obtained on the 
basis of willingness of the subjects to participate. 
3. Variables other than culture might contribute 




RESULTS AND DISCUSSION 
This chapter contains the results and discussion 
of research findings. The results, as reported in this 
chapter, represent the outcome of statistical analyses 
of data collected, using Feldman, Gagon, Hofmann and 
Simpson's (1988) computer analysis package. The 
statistical procedure used was the one-way Analysis of 
Variance (ANOVA). 
Table 2 shows the mean, standard deviation and 
variance of TSCS scores of Black American males and 
Black African males. Table 3 presents the combined 
summary of the one-way Analysis of Variance (ANOVA) 
results for all seven dimensions of the TSCS used in 
this study. 
ANOVA: Defensive Positive Scores 
The mean score for the Black American males on the 
Defensive Positive (DP) scale is 57.471, and the mean 
score for the Black African males on the DP scale is 
62.969 (see Table 2). The Black African males' DP 
scores are higher than those of the Black American 
males. As shown in Table 3, the one-way ANOVA 
indicates a significant difference in DP scores between 
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Table 2 
Mean, Standard Deviation and Variance of TSCS Scores of Black 
American and Black African Males 
Black American (n = 34) Black African (n = 32) 
X S S2 X S S
2 
DP 57.471 9.727 94.62 62.969 10.793 116.483 
GM 92.794 11.015 121.32 94.75 10.482 109.871 
PI 8.676 3.54 12.529 9.562 3.026 9.157 
PSY 51.588 6.238 38.916 54.906 6.85 46.926 
PD 71.353 10.153 103.084 72.281 11.481 131.822 
N 80.794 11.367 129.199 84.562 10.141 102.835 
SC 33.5 5.93 35.167 31.281 5.03 25.305 
DP = Defensive Positive; GM = General Maladjustment; 
PI = Personality Integration; PSY = Psychosis; PD = Personality 
Disorder; N = Neurosis; SC = Self Criticism. 
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Table 3 
One-Wav ANOVA Summary Comoarin? TSCS Scores of Black American 
and Black African Males 
Scale SS df MS F P 
DP 
Between Ss 498.333 1 498.333 4.737 .0332* 
Within Ss 6733.439 64 105.21 
GM 
Between Ss 63.062 1 63.062 .545 .4632 
Within Ss 7409.559 64 115.774 
PI 
Between S3 12.941 i 12.941 1.188 .2799 
Within Ss 697.316 64 10.896 
PSY 
Between Ss 181.485 1 181.485 4.241 .0435 
Within Ss 2738.954 64 42.796 
PD 
Between Ss 14.206 1 14.206 .121 .7286 
Within Ss 7488.233 64 
N 
Between Ss 234.096 1 234.096 2.011 .161 
Within Ss 7451.434 64 116.429 
SC 
Between Ss 81.152 1 81.152 2.67 .1071 
Within Ss 1944.969 64 30.39 
*P“< . 05. 
DP “ Defensive Positive; GM - General Maladjustment; 
PI - Personality Integration; PSY “ Psychosis; PD ” Personality 
Disorder; N - Neurosis; SC » Self Criticism. 
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Black American and Black African males on the TSCS. 
The calculated F value (4.737) exceeds the critical 
table value (F=4.0) at the .05 level of significance. 
Therefore, the first null hypothesis, that there is no 
statistically significant difference between the 
Defensive Positive of the Black American males and that 
of the Black African males, was rejected. 
A high DP score indicates a self description that 
is positive. A low DP score indicates that the person 
lacks the usual defenses necessary for maintaining 
self-esteem. The foregoing results indicate that the 
Black African males scored higher on the DP scale than 
did the Black American males. Thus, the Black African 
males, who participated in the study, appeared to 
describe themselves more positively than the Black 
American males. A positive self description suggests a 
healthy self-esteem. The results of this analysis are 
supported by Long's (1983) attribution of an enhanced 
self-esteem to a supportive family or social 
structure. Black Africans, in general, have 
experienced more supportive family and social structure 
as compared to their American counterparts whose family 
structure has been broken by slavery and, subsequently, 
by other negative factors (Dennis, 1970). 
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ANOVA: General Maladjustment Scores 
The mean score for the Black American males on 
the General Maladjustment (GM) scale is 92.794, and the 
mean score for the Black African males on the GM scale 
is 94.75 (see Table 2). As indicated in Table 3, the 
one-way ANOVA shows that the computed F value (.545) is 
less than the critical table F value, suggesting that 
there is no statistically significant difference 
between the GM scores of the Black American males and 
those of the Black African males. Therefore, the 
second null hypothesis, that there is no statistically 
significant difference in General Maladjustment between 
Black American males and Black African males, failed to 
be rejected. 
ANOVA; Personality Integration Scores 
The mean score for the Black American males on 
the Personality Integration (PI) scale is 8.676, and 
the mean score for the Black African males on the PI 
scale is 9.562 (see Table 2). As indicated in Table 3, 
the one-way ANOVA shows that the computed F value 
(1.188) is less than the critical table F value at the 
.05 level of significance suggesting that there is no 
statistically significant difference between the PI 
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scores of the Black American males and those of the 
Black African males. Therefore, the third null 
hypothesis, that there is no statistically significant 
difference in Personality Integration between Black 
American males and Black African males, failed to be 
rejected. 
ANOVA: Psychosis Scores 
The mean score for the Black American males on 
the Psychosis (PSY) scale is 51.588, and the mean score 
for Black African males on the PSY scale is 54.906 (see 
Table 2). The Black African males PSY scores are 
higher than those of the Black American males. As 
shown in Table 3, the one-way ANOVA indicates a 
significant difference in PSY scores between Black 
American and Black African males on the TSCS. The 
calculated F value (4.241) exceeds the critical table 
value (F=4.0) at the .05 level of significance. 
Therefore, the fourth null hypothesis, that there is no 
statistically significant difference in Psychosis 
between Black American males and Black African males, 
is rejected. 
The PSY score indicates a person's tendency toward 
personality disorganization. The foregoing results 
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indicate that the Black African males scored higher on 
the PSY scale than did the Black American males. Thus, 
the Black African males who participated in the study 
appeared to view themselves as having a greater 
tendency toward personality disorganization than the 
Black American males. The results of this analysis are 
supported by Adelegan and Parks' (1985). They 
concluded that the African student attending an 
American university might be faced with certain 
problems in making the transition from their country to 
the United States. Those areas of difficulty include 
academic problems, interpersonal problems, financial 
problems, food problems, climatic problems, and 
psychological problems. 
ANOVA; Personality Disorder Scores 
The mean score for the Black American males on the 
Personality Disorder (PD) scale is 71.353, and the mean 
score for the Black African males on the PD scale is 
72.281 (see Table 2). As indicated in Table 3, the 
one-way ANOVA shows that the computed F value (.121) 
was less than the critical table F value. This 
suggests that there is no statistically significant 
difference between the PD scores of the Black American 
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males and those of the Black African males. Therefore, 
the fifth null hypothesis, that there is no 
statistically significant difference in Personality 
Disorder between Black American males and Black African 
males, failed to be rejected. 
ANOVA; Neurosis Scores 
The mean score for Black American males on the 
Neurosis (N) scale is 80.794, and the mean score for 
the Black African males on the N scale is 84.562 (see 
Table 2). As shown in Table 3, the one-way ANOVA 
indicated that the computed F value (2.011) is less 
than the critical table F value. This suggests that 
there is no statistically significant difference 
between the N scores of the Black American males and 
those of the Black African males. Therefore, the sixth 
null hypothesis, that there is no statistically 
significant difference in Neurosis between Black 
American males and Black African males, failed to be 
rejected. 
ANOVA; Self-Criticism Scores 
The mean score for Black American males on the 
Self-Criticism (SC) scale is 33.5, and the mean score 
for Black African males on the SC scale is 31.28 (see 
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Table 2). As shown in Table 3, the one-way ANOVA 
yielded a computed F value of 2.67 which is less than 
the critical table F value. This suggests that there 
is no statistically significant difference between the 
SC scores of the Black American males and those of the 
Black African males. Therefore, the seventh null 
hypothesis, that there is no statistically significant 
difference in Self-Criticism between Black American 
males and Black African males, failed to be rejected. 
Summary 
The one-way between-subjects Analysis of Variance 
was used for the present study to determine whether a 
significant difference in self-concept existed between 
Black American males and Black African males, using 
seven scales of the TSCS. 
Two of the seven null hypotheses tested showed a 
significant difference between Black American males and 
Black African males. There was a significant 
difference found in the Defensive Positive and 
Psychosis scores between the two groups at the .05 
level of significance. Therefore, the respective 
hypotheses were rejected. 
No statistically significant difference was found 
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in the General Maladjustment, Personality Integration, 
Personality Disorder, Neurosis, and Self-Criticism 
scores of Black American males and Black African males 
on the TSCS. Therefore, the remaining five null 
hypotheses failed to be rejected. 
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Chapter V 
SUMMARY, CONCLUSIONS, RECOMMENDATIONS 
Summary 
The purpose of this research study was to examine 
the differences or similarities between the self- 
concept of Black American males and that of Black 
African males. 
Seven research questions were raised to determine 
if statistically significant differences existed 
between the Defensive Positive scores of Black American 
males and those of Black African males; the General 
Maladjustment scores of Black American males and those 
of Black African males; the Personality Integration 
scores of Black American males and those of Black 
African males; the Psychosis scores of Black American 
males and those of Black African males; the Personality 
Disorder scores of Black American males and those of 
Black African males; the Neurosis scores of Black 
American males and those of Black African males; and 
the Self-Criticism scores of Black American males and 
those of Black African males. 
The review of related literature pointed out the 
need to develop counseling techniques that would 
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address the psychological needs of this group. This 
need is critical for the Black male who has often been 
subjected to varying historical conditions which may 
have interferred with his self-concept development. 
Research studies indicate that the Black male in 
America has been the victim of discrimination, racism, 
and poverty, and it is therefore difficult for him to 
maintain a state of positive mental health. These 
elements have been consistent in the Black American 
male's history. 
Seven scales of the Tennessee Self Concept Scale 
were used to observe the effect that culture might have 
had on the self-concept of Black American males as 
compared to that of Black African males. The scales 
used were Defensive Positive, General Maladjustment, 
Personality Integration, Psychosis, Personality 
Disorder, Neurosis, and Self-Criticism. The responses 
of 34 Black American male subjects and 32 Black African 
male subjects were obtained for use in this study. The 
sample for this study was selected from a population of 
male graduate students who were attending a summer 
school session of a predominantly Black university in 
the southeastern United States. 
The Analysis of Variance (ANOVA) was the 
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statistical procedure used for analysis of the data. 
The results indicated that the Defensive Positive and 
Psychosis scores of the Black American and Black 
African male subjects showed statistically significant 
differences between subjects. Therefore, the null 
hypotheses were rejected. The General Maladjustment, 
Personality Integration, Personality Disorder, Neurosis 
and Self-Criticism scores of Black American and Black 
African male subjects on the TSCS indicated that there 
were no statistically significant differences between 
subjects on these scales. 
Conclusions 
In seeking answers to the research questions 
raised in this study, seven hypotheses were tested 
using the .05 level of significance as the decision 
rule for accepting or rejecting each hypothesis. 
The first null hypothesis stated that there is no 
statistically significant difference between the 
Defensive Positive of Black American males and Black 
African males. Analysis of data indicated that there 
is a 95 percent probability (£<.05) that differences 
exist between the Defensive Positive of Black American 
males as compared to the Black African males. 
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Therefore, the hypothesis was rejected. 
The second null hypothesis stated that there is no 
statistically significant difference between the 
General Maladjustment of Black American males and Black 
African males. The statistical analysis of data failed 
to indicate any statistically significant difference. 
Consequently, the hypothesis failed to be rejected. 
The third null hypothesis stated that there is no 
statistically significant difference between the 
Personality Integration of Black American males and 
Black African males. The statistical analysis of data 
failed to indicate a statistically significant 
difference between the Personality Integration of Black 
American males and Black African males. Consequently, 
the third hypothesis failed to be rejected. 
The fourth null hypothesis stated that there is no 
statistically significant difference between the 
Psychosis of Black American males and Black African 
males. The statistical analysis of data indicated 
that, there is a 95 percent probability (£ <.05) that 
differences exist between the Psychosis of Black 
American males and Black African males. Therefore, the 
hypothesis was rejected. 
The fifth null hypothesis stated that there is no 
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statistically significant difference between the 
Personality Disorder of Black American males and Black 
African males. The statistical analysis of data failed 
to indicate a statistically significant difference 
between the Personality Disorder of Black American 
males and Black African males. Consequently, the fifth 
hypothesis failed to be rejected. 
The sixth null hypothesis stated that there is no 
statistically significant difference between the 
Neurosis of Black American males and Black African 
males. The statistical analysis of data failed to 
indicate a statistically significant difference between 
the Neurosis of Black American males and Black African 
males. Consequently, the sixth hypothesis failed to be 
rejected . 
The seventh null hypothesis stated that there is 
no statistically significant difference between the 
Self-Criticism of Black American males and Black 
African males. The statistical analysis of data failed 
to indicate a statistically significant difference 
between the Self-Criticism of Black American males and 
Black African males. Consequently, the seventh 
hypothesis failed to be rejected. 
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Recommendations 
Further Research. Since literature did not 
indicate a previous research study of the questions 
addressed in this investigation, this study constitutes 
a benchmark research work. The present study should be 
replicated in other sections of the United States with 
even larger samples to determine if present findings 
could be confirmed. 
In the present study, the Tennessee Self Concept 
Scale was the instrument used to measure seven 
constructs of the self-concept. Although this 
instrument is highly recommended for assessing 
dimensions of the self-concept, further research 
studies in this area are recommended, to provide 
additional evidence to verify present results of the 
TSCS, within similar populations. 
Professional Training. As discussed earlier, the 
environment plays an important role in the shaping of 
the self-concept. The time period during which most 
change probably can occur is during adolescence and 
pre-adolescence. Therefore, the school-aged Black 
child could be exposed to Black history by teachers who 
implement courses on the subject. This in turn may 
help to bolster the Black child's self-concept. 
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In addition to school changes, parental attitudes, 
mass media and government are all avenues through which 
the problem of negative self-concept may be addressed 
(Banks, 1972). 
The television industry could also make efforts to 
redirect themes of shows (Banks, 1972). The Black 
American male is generally portrayed as a "buffoon" or 
as superhuman. Brown (1969) emphasized that television 
is being used as a means to deflate the positive self- 
concept of Black people. 
Hare and Hare (1985) reported that society must 
search for ways of enhancing the Black self-concept 
because it is a key element in the development of the 
Black male. The Black male must be directed towards 
"manly" commitment and responsibility. According to 
the researchers, the Black American male must be shown 
the past as far back as African origins to discover 
what was lost and what can be saved for the present. 
Also, traditions and customs are valuable cultural 
elements that can be brought from the African past. 
Africa is said to have specific roles for its 
people. The male role, as father and husband, is 
clearly defined. Through ceremonies and rituals, the 
Black African male is able to make the transition from 
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childhood to adulthood in a distinct fashion. The 
Black American man has been stripped of ceremonies and 
rituals and this may cause problems in establishing his 
identity. Hilliard (1985) explicitly stated that the 
Black American man is a product of Africa coming from a 
rich cultural background and it is important that he 
retain this culture. 
The development of identity of the Black man 
includes many dimensions in addition to the above- 
mentioned cultural factors. Erikson (1968) maintained 
that identity formation is directly related to the 
"self" aspect of self-concept development. The Black 
individual's identification with the majority culture 
may be hazardous to his/her "self" since he/she has 
been negatively identified in this culture. It appears 
that the Black person would have to separate 
h imself/her self from the majority view and set a 
personal frame-of-reference to establish his/her 
identity. 
Counselor Training. In the event that further 
research studies confirm the present findings, it would 
become appropriate for counselors in training to be 
directed toward literature which details the impact of 
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culture on the self-concept development of the Black 
male. The counselor trainee might also be taught how 
to use historical knowledge of the Black male's 
cultural background in developing an effective 
counseling model. 
Hilliard (1985) stated that the history and 
culture of the Black male are virtually ignored in 
traditional approaches to counseling and psychotherapy. 
In addition, the Black male's lack of historical 
knowledge of his own culture is not seen as a mental 
health problem. 
It is apparent that the present study provides 
opportunities for future research studies on the impact 
of culture on the self-concept of the Black male and 
also for efforts to improve counselor awareness of the 
specific needs of this group. 
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Demographic Data Questionnaire 
Directions : Please answer the following personal 
information questions on this sheet. 
1. Are you a citizen of the United States? 
A. Yes 
B. No 
2. What is your place of birth? 
( Country) 
3. How many years have you lived in the United States? 
A. From birth 
B. 1-3 years 
C. 4-6 years 
D. 7-10 years 
E. 11 years or more 
4. What is your age? 
A. 17-20 years 
B. 21-24 years 
C. 25-30 years 
D. 31-35 years 
E. 36-40 years 
F. 41 years or more 
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Post Office Box 7 
Atlanta University 
Atlanta, Georgia 30314 
March 8, 1988 
Dr. Nathaniel Pollard, 
Dean of Academic Services 
Atlanta University 
223 James P. Brawley Dr., S. W. 
Atlanta, Georgia 30314 
Dear Dr. Pollard: 
I am currently enrolled at Atlanta University as a 
doctoral student in the School of Education/Department of 
Counseling and Human Development. I am completing my doctoral 
research and would greatly appreciate your assistance with 
data collection. 
The study concerns the relationship between Black 
American male and Black African male self-concept. The self- 
concept will be evaluated by use of the Tennessee Self 
Concept Scale. The instrument contains 100 items and can 
be completed in approximately 30 minutes. There is also a 
demographic data sheet that must be completed by the student. 
The results of the study will be used to develop culturally 
sensitive techniques for use in individualized counseling 
for the Black male. 
The data collection technique proposed for this study will 
involve the administration of the instrument to Black American 
male and Black African male students enrolled in all graduate 
school departments. 
This letter is a request for permission to use your 
institution for the present study. 
Your prompt response and assistance will be greatly 
appreciated. 
Sincerely 
Gretna o. narper 
Doctoral Candidate 
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Atlanta University 68 
223 James P. Brawley Dr., S.VV. 
Atlanta. Georgia 30314-4391 
(404 ) 681-0251 
March 16, 1988 
Ms. Oretha J. Harper 
Box 7, Atlanta University 
Atlanta, Georgia 30314 
Dear Ms. Harper: 
I refer to your letter of March 8, 1988 in connection with your request to use 
Atlanta University as a sample area for your dissertation research. In this 
regard, Dr. Nathanael Pollard, Jr., Dean of Academic Services, has requested 
me to inform you to meet with him for further discussion on the matter. 
Please call Ms. Gail Mozley at 653-8433/4 to schedule a convenient time to 
meet with Dr. Pollard. If you have any further questions in connection with 
this matter, please feel free to reach me at 653-8712. 
Sincerely, 
Assistant to the Academic Dean 
cc: Ms. Gail Mozley, 
Administrative Secretary 
Verbal Approval Granted: March 22, 1988 
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Post Office Box 7 
Atlanta University 
Atlanta, GA 30314 
June 22, 1988 
Dear Student: 
I am currently enrolled at Atlanta University as a 
doctoral student in the School of Education/Department of 
Counseling and Human Development. I am completing my doctoral 
research and would greatly appreciate your assistance with 
data collection. 
The study concerns the role of culture in the development 
of the Black American male and Black African male self-concept. 
The self-concept will be evaluated by use of the Tennessee 
Self Concept Scale. There is also a demographic data sheet 
that needs to be completed. 
The results of the study should be useful in developing 
culturally sensitive techniques for use in individualized 
counseling for the Black male. 
I wish to request your participation in this study, which 
will take approximately one hour of your time. I will be 
contacting you by phone to confirm your interest and to determine 
a suitable time for you to attend a group session. 
Your cooperation and assistance will be greatly appreciated. 
Sincerely, 
Doctoral Candidate 
rvpp CLiU XA u / w 
WESTERN PSYCHOLOGICAL SERVICES 
Publishers And Distributors Since 1948 
April 5, 1989 
Oretha J. Harper 
Doctoral Candidate 
Post Office Box 7 
Atlanta University 
Atlanta, Georgia 30314 
Dear Ms. Harper: 
Thank you for your letter of March 20, in which you 
request permission to include copyrighted materials published by 
Western Psychological Services in the appendix of your 
dissertation. 
The policy of Western Psychological Services with regard 
to reproduction is to not authorize reprint permission for any of 
our publications unless there's a compelling reason that prevents 
the use of original materials. 
Our suggestion to doctoral students with requests such 
as yours is for you to bind into your dissertation the original 
materials you've purchased rather than make reproductions for 
inclusion. 
If you find it impossible to comply with the above 
suggestion, please write again to our Rights and Permissions 
Department and explain specifically why you need to reproduce the 
materials as opposed to using originals. 
Your interest in the Tennessee Self-Concept Scale (TSCS) 
is appreciated. Please feel free to contact me if you have 
additional inquiries. 
SDW:se 
15IT51 Wilchiro RnulowarH • I nc Annoloc ralifnrnio QnnOZ a /91 a PAY /91 “i\ A7R-7&nR 
Appendix F 
Tennessee Self-Concept Scale 
William H. Fitts, Ph.D. 
Published by 
wps WESTERN PSYCHOLOGICAL SERVICES Publishers and Distributors 12031 Wilshire Boulevard Los Angeles. California 90025 
INSTRUCTIONS 
On the top line of the separate answer sheet, fill in your name and the 
other information except for the time information in the last three boxes. 
You will fill in these boxes later. Write only on the answer sheet. Do not put 
any marks in this booklet. 
The statements in this booklet are to help you describe yourself as you 
see yourself. Please respond to them as if you were describing yourself to 
yourself. Do not omit any item. Read each statement carefully, then select 
one of the five responses listed below. On your answer sheet, put a circle 
around the response you chose. If you want to change an answer after you 
have circled it, do not erase it but put an X mark through the response and 
then circle the response you want. 
When you are ready to start, find the box on your answer sheet marked 
time started and record the time. When you are finished, record the time 
finished in the box on your answer sheet marked time finished. 
As you start, be sure that your answer sheet and this booklet are lined 
up evenly so that the item numbers match each other. 
Remember, put a circle around the response number you have chosen 












1 2 3 4 5 
You will find these response numbers repeated at the top of each page 
to help you remember them. 
Copyright ® 1964 by William H. Fitts 
Not to be reproduced in whole or in part without written permission of Western Psychological Services 












1 2 3 4 5 
Item 
No. 
1. I have a healthy body  1 
3. I am an attractive person  3 
5. I consider myself a sloppy person   5_ 
19. I am a decent sort of person   19 
21. lam an honest person   21 
23. lama bad person   23 
37. I am a cheerful person   37 
39. I am a calm and easygoing person   39 
41. I am a nobody   41 
55. I have a family that would always help me in any kind of trouble   55 
57. I am a member of a happy family   57 
59. My friends have no confidence in me   59 
73. I am a friendly person   73 
75. I am popular with men   75 
77. lam not interested in what other people do   77 
91. I do not always tell the truth   91 













1 2 3 4 5 
Item 
No. 
2. I like to look nice and neat all the time f 2 
4. I am full of aches and pains f 4 
6. lama sick person | 6  
20. I am a religious person   20  
22. I am a moral failure ; 22  
24. I am a morally weak person   24  
38. I have a lot of self-control   38  
40. I am a hateful person   40  
42. I am losing my mind   42  
56. I am an important person to my friends and family   56  
—— . —— a 
58. I am not loved by my family | 58  
60. I feel that my family doesn't trust me [ 60  
74. I am popular with women I 74  
76. I am mad at the whole world \ 76  
78. I am hard to be friendly with  | 78  
92. Once in a while I think of things too bad to talk about f 92  













1 2 3 4 5 
Item 
No. 
7. I am neither too fat nor too thin   7_ 
9. I like my looks just the way they are   9_ 
11. I would like to change some parts of my body   U 
25. I am satisfied with my moral behavior   25 
27. I am satisfied with my relationship to God   27 
29. I ought to go to church more   29 
43. I am satisfied to be just what I am   43 
45. I am just as nice as I should be   45 
47. I despise myself   47 
61. I am satisfied with my family relationships   61 
63. I understand my family as well as I should   63 
65. I should trust my family more   65 
79. I am as sociable as I want to be   79 
81. I try to please others, but don't overdo it   81 
83. I am no good at all from a social standpoint   83 
95. I do not like everyone I know   95 













1 2 3 4 5 
Item 
No. 
8. I am neither too tall nor too short I 8 
10. I don’t feel as well as I should I 10 
12. I should have more sex appeal I 12 
26. I am as religious as I want to be  26 
28. I wish I could be more trustworthy  28 
30. I shouldn’t tell so many lies  30 
44. I am as smart as I want to be i 44 
46. I am not the person I would like to be  46 
48. I wish I didn’t give up as easily as I do i 48 
62. I treat my parents as well as I should (Use past tense if parents are not living) 62 
64. I am too sensitive to things my family says  64 
66. I should love my family more  66 
80. I am satisfied with the way I treat other people  80 
82. I should be more polite to others  82 
84. I ought to get along better with other people  84 
96. I gossip a little at times  96 













1 2 3 4 5 
Item 
No. 
13. I take good care of myself physically  13 
15. I try to be careful about my appearance  15 
17. I often act like I am “all thumbs”   17 
31. I am true to my religion in my everyday life   31 
33. I try to change when I know I'm doing things that are wrong   33 
35. I sometimes do very bad things   35 
49. I can always take care of myself in any situation   49 
51. I take the blame for things without getting mad  51 
53. I do things without thinking about them first   53 
67. I try to play fair with my friends and family   67 
69. I take a real interest in my family   69 
71. I give in to my parents (Use past tense if parents are not living)   71 
85. I try to understand the other fellow's point of view   85 
87. I get along well with other people   87 
89. I do not forgive others easily  89 





























1 2 3 4 5 
I feel good most of the time  
I do poorly in sports and games  
I am a poor sleeper  
I do what is right most of the time  
I sometimes use unfair means to get ahead  
I have trouble doing the things that are right  
I solve my problems quite easily  
I change my mind a lot  
I try to run away from my problems  
I do my share of work at home  
I quarrel with my family  
I do not act like my family thinks I should  
I see good points in all the people I meet  
I do not feel at ease with other people  
I find it hard to talk with strangers  
Once in a while I put off until tomorrow what I ought to do today 
Item 
No. 
6 
